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and ate the crackers.    Some children had orange juice in
place of milk.
After the midmorning lunch each child put a blanket on
the floor and lay down to rest for fifteen to twenty minutes.
They then carried their chairs to the piano and sat down.
The teacher sounded a few notes on the piano and in a quiet
voice told the first row of children they might skip to the
music, which they did. The teacher suggested that they
let their arms hang loosely. They tried again. The teacher
repeated the same suggestion, and let one boy who skipped
very well, perform by himself while the others watched.
Other groups of children skipped or danced to different
rhythms, some with an imaginative element in them.
After a half-hour the teacher showed the group the fans
and pictures and other articles the children had made. The
teacher made some comment about each one. One candle-
stick, for example, was made by a little girl for her grand-
mother who makes all her clothes. The children were very
attentive.
The children then carried their chairs back to the tables.
Each child picked up his chair by the back holding it directly
in front of him.
They sat down in their places to listen to a few short
announcements before going to their cupboards to change
their shoes.
Handwriting. — In the first grade the child has little use
for writing. He writes or prints his name on his drawings
and other belongings and beyond that feels little need for
writing ability. Without a felt need for the skill learning
is inefficient. Moreover, readiness for writing involves a
certain degree o£ co-ordination and perceptual acuity which
is probably not attained below a mental age of seven and
one-half or eight years.
There is a happy medium between the one extreme of
giving formal drills in handwriting before the children have
the maturity or interest to profit by the practice, and the
other extreme of neglecting systematic instruction until care-
less habits are fixed and other interests usurp the attention

